ASHTREE PRIMARY SCHOOL & NURSERY
INCLUSION POLICY

Introduction
This document is a statement of the aims, principles and strategies for Inclusion, at Ashtree
Primary School & Nursery.
It was developed during the Autumn 2021 through a process of consultation with teaching and
non-teaching staff, parents and Governors.
It was approved by the governing body on 6th December 2021.
This policy will be reviewed in the Autumn 2022. A schedule for the review of this, and all other,
policy documents is set out in the "Schedule for Policies", which is an appendix to the School
Improvement Plan.

Statutory Framework
SEN and Disabilities Code of Practice 0-25 – DfES 2014 (which takes account of the SEN
provisions of the SEN and Disability Act 2001)
Ofsted Section 5 Inspection Framework 2014 and Ofsted SEN Review Equality Act - 2010
Children and Families Act - 2014
Removing Barriers to Achievement - DfES 2004
Equality Act - 2010/DfE Advice for Schools - 2013
Statutory Guidance on Supporting Pupils at School with Medical Conditions - 2014
School SEN Information Report Regulations – 2014
Keeping Children Safe in Education (DfE, September 2018)
Keeping Children Safe in Education: Pt1- information for all school and college staff (DfE, 2018)
Working Together to Safeguard Children - 2018
Health and Social Care Act - 2012
General Data Protection Regulations - 2018

General Statement
This school believes that every pupil has an entitlement to develop their full potential. Educational
experiences are provided which develop pupils’ achievements and recognise their individuality.
In this school, ‘inclusion’ recognises a child’s right to a broad, balanced, relevant and challenging
curriculum, which is appropriate to their individual abilities, talents and personal qualities.
Diversity is valued as a rich resource, which supports the learning of all.

The Inclusion Policy
This document is a statement of the aims, principles and strategies for promoting inclusion at
Ashtree School. It is not a policy to be taken in isolation and should be read in conjunction with all
school policies; especially those on Teaching and Learning, Assessment, Behaviour, Special
Educational Needs, Racial Awareness, Community Cohesion, Admissions, Data Protection, CLA,
Gender Equality, Medical Needs, Medicines in School, Equal Opportunities and the school’s
Accessibility Plan.
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The creation of the policy has been a collaborative process and it reflects the provision at Ashtree
for:
•
•
•
•
•
•
•
•
•

girls and boys
minority ethnic groups
faith groups
more able pupils
EAL children
children ‘looked after’ - CLA
children with medical needs
travellers’ children
children at risk of disaffection or exclusion.

•
•
•
•
•
•
•

children from families under stress
children who have free school meals
pupils with SEN and disability
teaching and non-teaching staff
parents
children who are young carers
any other identified ‘vulnerable’ groups

What is Inclusion?
Inclusion is an ongoing process that celebrates diversity and involves the identification and
minimising of barriers to learning and participation that may be experienced by any pupil,
irrespective of gender reassignment, race, religion, age, disability, sex or sexual orientation, language and
social background, and the maximising of resources to reduce these barriers.
“All children have the right to a good education and the opportunity to fulfil
their potential. All teachers should expect to teach children with SEND and
all schools should play their part in educating children from their local
community whatever their background or ability.”
Removing Barriers to Achievement - DFES 2004
“Inclusion is seen to involve the identification and minimising of barriers to
learning and participation, and the maximising of resources to support
learning participation.”
Index for Inclusion – Booth & Ainscow
Revised 2002

Aims
Ashtree aims to be an inclusive school. Our aims are to:
•
•
•

help pupils develop their personalities, skills, and abilities
provide appropriate teaching which makes learning challenging and enjoyable
provide equality of educational opportunity.

At Ashtree all staff in school are aware that they have a responsibility for maximising achievement
and opportunity of all vulnerable learners – specifically, that all teachers are teachers of special
educational needs, medical needs, CLA and EAL. Staff are aware of their responsibilities towards
all our vulnerable learners and that a positive and sensitive attitude is always shown towards all
pupils.
Objectives
•

ensure the implementation of government and LEA inclusion recommendations
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•
•
•
•
•
•
•
•
•
•

ensure the school’s inclusion policy is implemented consistently by all staff
identify barriers to learning and participation, and provide appropriately to meet a diversity of
needs
ensure any discrimination or prejudice is eradicated
recognise, value and celebrate pupils’ achievements, however small
ensure all pupils have access to an appropriately differentiated curriculum
work in partnership with parents and carers in supporting their child’s education
to guide and support all school staff, teaching and non-teaching, governors and parents in
inclusion issues
to acknowledge the role of the school in building community and developing values, as well as
increasing achievement
to foster relationships between the school and local communities
improving the school for the benefit of the staff as well as the students.

Co-ordinating Inclusion
The Inclusion Co-ordinator (INCO) will work alongside the Headteacher, the Inclusion Governor
and members of the Senior Leadership Team (SLT), to monitor and manage a whole school
approach to inclusion.

The Inclusion Co-ordinator should:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

keep the Headteacher and Governing Body informed about inclusion issues generally and
within the school
work closely with the Inclusion Governor to promote inclusion
attend training sessions and courses on aspects of inclusive education
work with the Headteacher and SLT to monitor the Inclusion Policy
ensure that the objectives of the Inclusion Policy are reflected in the SIP
work with the SLT and subject leads to ensure realistic inclusive expectations are set
monitor the effective use of resources and target setting to meet the needs of a diversity of
pupils
maintain an awareness of current curriculum developments and initiatives that support inclusive
education
liaise with and co-ordinate the contribution of external agencies
participate actively in the analysis of relevant data so as to inform inclusion policy, practice and
provision within the school
maintain effective partnership between parents and the school
ensure that all staff, teaching and non-teaching, have the necessary inclusion information
work with subject leaders to organise the deployment of learning resources, including ICT, to
promote inclusion, and monitor their effectiveness
offer, where relevant, inclusion advice on the day-to-day work undertaken by the staff
work with the SLT, to administer and undertake an annual school inclusion audit.

The Class Teacher should:
•

liaise with SLT, INCO and Subject leaders to agree which pupils in the class are vulnerable
learners
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•
•

•
•

•

which pupils are underachieving and need to have additional interventions and be monitored as
‘vulnerable learners’– but do not have special educational needs
discuss pupils that require additional support because they may have a special educational need
and require further assessment to ascertain if they need to go on the school’s SEN list. Some of
these pupils may require advice/support from an outside professional to address a special
educational need
liaise with the INCO to discuss if pupils can be catered for through whole class provision via
reasonable adjustments – and this to be recorded on the Provision Map – or if the pupil(s)
require a Sen Support Plan with clearly measurable targets.
secure good provision and good outcomes for all groups of vulnerable learners by providing
differentiated teaching and learning opportunities; including differentiated work for EAL pupils
which reduces linguistic difficulty whilst maintaining cognitive challenge. Also ensuring there
is adequate opportunity for pupils with special educational needs to working on agreed targets
which are genuinely “additional to” or “different from” the educational provision made
generally for children of their age in school
ensuring effective deployment of resources – including the teaching assistant support assigned
to their class - to maximise outcomes for all groups of vulnerable learners.

See also - Inclusive Provision – Teaching and Learning Styles (below)

The Governing Body and Inclusion Governor
The Governing Body and Inclusion Governor should be pro-active in supporting the inclusion
process within the school and work towards a fuller understanding of barrier-free learning and
participation.
The Inclusion Governor will:
•
•
•
•
•

represent the views of the Governing Body in relation to educational inclusion within the school
keep the parents fully informed about what the school is doing to become more inclusive;
providing parents with the opportunity to express their views about inclusion and pupil progress
liaise and consult with the LEA on behalf of the Governing Body on issues relating to
improving inclusive provision within the school and Accessibility Planning
offer support to the INCO in relation to exploring ways of increasing and improving inclusive
educational practice within the school
ensure that inclusion is a regular agenda item at governing body meetings and is a focus of the
School Improvement Plan.

Admission Arrangements
Children with additional educational/medical needs or any other identifiable individual needs are
considered for admission to the school on exactly the same basis as children without additional
needs (See Admission’s Policy).
Ashtree is a two-form entry school. On intake pupils are allocated to each class by age and gender
to ensure parity between both classes. Children identified prior to joining our school as having
additional needs will also be matched to each class to ensure a balance of both provision and
opportunity.

4

Inclusive Provision – Teaching and Learning Styles
The school offers a continuum of provision to meet a diversity of pupils’ needs.
The National Curriculum is our starting point for planning a curriculum that meets the specific
needs of individuals and groups of children. We do this through:
•
•
•

setting suitable learning challenges
responding to children’s diverse learning needs
overcoming potential barriers to learning and assessment for individuals and groups of pupils.

When planning work, teachers take into account the abilities of all of their children, considering
such strategies as:
•
•
•
•
•
•
•
•

the level at which work is set
the rate and pace of each activity
employing a range of teaching methods and styles
differentiation by outcome
use of modified materials
the use of programmes of study from earlier key stages
use of specialist equipment
support schemes.

Although all classes are mixed ability, class teachers have the flexibility to set smaller ability
groups within their class. Additional in-class support is available in all classes and is provided by
Teaching Assistants (TAs). This additional support maybe targeted at individual pupils and small
groups of pupils. Support maybe for academic areas, such as English and Maths, or it might be to
support pupils with their SEMH via PSED and PSHE.
The teachers and staff at Ashtree ensure, for all lessons and where appropriate, that all children:
•
•
•
•
•
•
•
•
•

feel secure and know that their contributions are valued
appreciate and value the differences they see in others
take responsibility for their own actions
participate safely in clothing that is appropriate to their religious beliefs and customs
are taught in groupings that allow them all to experience success
use materials that reflect a range of social and cultural backgrounds, without stereotyping
have a common curriculum experience that allows for a range of different learning styles
have challenging targets that enable them to succeed
are encouraged to participate fully, regardless of disabilities or medical needs.

Special Educational Needs
When the attainment of a child falls significantly below the expected level, teachers seek advice
from the SENCo to ensure that work is planned in line with that child’s individual needs (see SEN
Policy).
Where possible SEN support is offered in the classroom. However, pupils with specific needs may
come out of class to complete work. For example, those accessing support from Speech &
Language Therapy Services.
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Under the SEN Code of Practice 0-25 (2014) and the Children and Families Act
2014 the definition of special educational needs is defined as a child or young person who has:
a learning difficulty or disability which calls for special educational provision to be made for them.
A child of compulsory school age or a young person has a learning difficulty or disability if they:
a)

have a significantly greater difficulty in learning than the majority of others of the same age

or
b)

have a disability which prevents or hinders them from making use of educational facilities of
a kind generally provided for others of the same age in mainstream schools or mainstream
post-16 institutions.

Children must not be regarded as having a learning difficulty solely because the language or form
of language of their home is different from the language in which they will be taught.

Support for children with Autism
In addition to the above, we offer the following for children with Autism:
•
•
•
•
•
•
•
•

School Autism Lead (Miss. Ruprai)
Whole school training in Tier 1 Autism
School Autism Lead completing Tier 2 Training in Autism
Quiet area for relaxation and nurture with some for equipment to provide sensory, visual and
auditory stimulation
Signposting to Autism workshops, courses and conferences for parents
Close liaison with other local schools as part of the DSPL (Delivering Special Provision
Locally)
Joint working with Communication and Autism team and other professionals
Regular review of the impact of provision and progress using the AET (Autism Education
Trust) standards.

High Attainers
Where the attainment of a child significantly exceeds the expected level of attainment, teachers seek
advice from the INCO, Subject Leaders and/or the Headteacher. They may advise the extension of
the breadth of work within the area or areas for which the child shows particular aptitude.

Children with Disabilities
We acknowledge that some children in our school may have disabilities and consequently need
additional resources.
The school building has a number of facilities for disabled pupils or adults including wheelchair
ramps, widened doorways, handrails, lifts on split levels and an accessible toilet with warning aids.
The school is committed to providing an environment that allows disabled or impaired children full
access to all areas of learning (see Accessibility Plan). We actively encourage and welcome pupils
6

and parents/carers to attend our school and seek to make our school environment accessible to
children and adults who are disabled.
Teachers modify teaching and learning as appropriate for all disabled or impaired children. For
example, they may give additional time to children with disabilities to complete certain activities or
provide enlarged text for children with visual difficulties.
Teachers ensure that the work for these children:
•
•
•
•
•
•

takes account of their pace of learning and the equipment they use
takes account of the effort and concentration needed in oral work, or when using, for example,
vision aids
is adapted or offers alternative activities in those subjects where children are unable to
manipulate tools or equipment, or use certain types of materials
allows opportunities for them to take part in educational visits and other activities linked to their
studies
includes approaches that allow children with sensory or mobility impairments or a specific
learning difficulty to access the curriculum through specialist resources such as ICT, where
appropriate
uses assessment techniques that reflect their individual needs and abilities.

Children with English as an Additional Language
A pupil who has English as an Additional Language is a pupil whose first language is not English,
and who uses that language on a regular basis inside or outside of school. EAL pupils are not
considered to have a Special Educational Need (as above), but are seen to benefit from the ability to
live and learn in more than one language.
Pupils with EAL will have full access to mainstream provision regardless of their proficiency in
English. Where necessary, additional support will be given to improve acquisition of English: this
will be provided through Wave 1 and, where appropriate, Wave 2 teaching.
The following provision can be expected:
•
•

•
•

•

pupils will be placed in sets and groups which match their academic ability. Initially this may be
in a middle-ability set until the pupil’s academic strengths can be more fully assessed. Pupils
will not be placed with SEN pupils unless SEN is indicated.
Work in class will be differentiated for the pupils to lessen linguistic difficulties without
significantly reducing academic challenge. Differentiated homework will be provided to enable
the pupil to improve their knowledge and use of English and to participate in homework
activities on an equal basis with their peers.
Additional support for pupils may be given through: first language resources & translation
facilities; teaching support on a 1:1 or small group basis, peer group support; pre-teaching of
key concepts and vocabulary.
Where necessary, catch-up work will be provided for pupils arriving from overseas who have
experienced a different curriculum or who may have gaps in their schooling. Where pupils are
ahead of their peer group in terms of learning, differentiation will be made in order to access
learning at an appropriate level.
Progress of EAL pupils will be monitored and recorded in line with standard practice for all
vulnerable learners in the school. The pupil will not be placed on the SEN register for reasons of
EAL
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•

a further mother tongue assessment may be applicable where SEN is known or where further
information needs to be gathered in the pupil’s first language.

At Ashtree we also recognise that some parents who are learning English may find it difficult to
communicate with the school and approach the school regarding any concerns they may have on
their child’s progress. We endeavour to fully include EAL parents in the life of the school by,
wherever possible, providing interpretingproviding key school information in translated format as
appropriate and where possible.

Children Looked After
At Ashtree School we recognise that we play a vital role in providing a stable base for pupils who
are or who have become a Child Looked After (CLA) and in promoting their academic, social and
emotional development. We endeavour to promote improved educational life chances for CLA
pupils and Post-CLA pupils by:
• Ensuring they have access to quality first teaching
• Tracking the progress of CLA and Post-CLA across the curriculum using data, teacher reports
and book looks
• Ensuring that the PP+ is used effectively and efficiently
• Performing a coordinating role between school staff and outside agencies
• Ensuring effective communication with the school’s assigned Education Adviser from the
Virtual School
• Developing staff expertise in the field of CLA
• Providing a Designated Teacher for CLA
• Promoting a school culture which is supportive and has high expectations for CLA and PostCLA
• Providing regular reports to the Governing Body on the attainment of CLA and Post-CLA
• Ensuring that CLA and Post CLA pupils are not overlooked for positions of student
responsibility within the school because of their care status
• Completing an ePEP (electronic Personal Education Plan), to plan the progress and improvement
strategy for each CLA pupil
• attending the annual CLA Review meeting for each CLA pupil.

Pupil Premium
The Pupil Premium is additional funding paid to schools for identified groups of pupils for two
purposes:
• Raising the attainment of disadvantaged pupils and closing the gap with their peers
• Supporting children and young people with parents in the regular armed forces.
Pupil Premium funding is available for children who:
• Are currently receiving Free School Meals (FSM) at any point in the last 6 years
• Are classed as Children Looked After (CLA)
• Have left care on an order or are 'post LAC'
• Have parents who are Armed Forces Service Personnel.
The aims of the funding are to:
• Reduce the attainment gap between the highest and lowest achieving pupils nationally
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•
•
•
•

Increase social mobility
Enable more pupils from disadvantaged backgrounds to get to the top universities
Provide additional resource to schools to do this
Support looked after children and post – LAC.

External Support
In order to fully cater for the needs of all the children in the school we use and maintain contact
with the following external agencies:
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•

SEN Advisory Team
Speech and Language Service
Ethnic Minority Achievement Service
Educational Psychology Service
School Medical Service
Child Development Centre
Education Welfare Service
Child & Adolescent Mental Health Unit
Education Support Team for Medical
Absence (ESTMA)
Local Opticians
DSPL2 Outreach

Tier 3 Outreach
Tier 4 Outreach
Sensory and Learning Support Services
Assessment Team
Children’s Services (Social services)
Family GP
School Family Worker
HFL Behaviour & Wellbeing Team
Mental Health Support Teams

Specialist teachers from these services may provide one-off, weekly or short term targeted
intervention in the form of direct teaching, in-class support teacher or pupil, specialist area advice,
and assessment of progress, as well as assisting with the identification of pupils’ individual needs.

Incorporating Disability and diversity Issues into the Curriculum
The PSHE curriculum includes issues of disability, difference and valuing diversity. Crosscurricular links are made where appropriate.
All subject leaders have undertaken work to ensure that there is diversity of representation
throughout the subject areas.
Disabled organisations and other groups in our community are invited to work with the children in
assemblies and in the classroom, as we believe it is important to have role models.
The library and other resources are regularly monitored to reflect the diversity of our community.

Resource Allocation
Each curricular co-ordinator is responsible for resourcing inclusion in their subjects.
In addition, the Headteacher, SLT and the INCO, working together with the governing body, will
approve necessary priority spending, which supports moving inclusion and inclusive practice
forward. This spending will be reviewed annually through the School Improvement Plan and
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Accessibility Plan. The Headteacher and INCO will also submit resource bids for any LEA projects
or initiatives. Pupils and families may also be supported by the Pupil Premium Grant.
The INCo will organise and plan the amount of additional in-class and external specialist support
required by pupils at SEN Support (K) and with Education Health Care Plans (or Statements) or
Exceptional Need Funding.
Each year we map our provision to show how we allocate resources and additional
support/interventions to each year group.

Support During Transition
At Ashtree we aim to ensure that all our pupils have smooth transition into our school and/or from
the previous phase of education and from our school into the next phase of education i.e. a
secondary education setting.
We hope to offer, where needed, early and timely planning for a transfer to a pupil’s next phase of
education and will offer transition meetings to all pupils in receipt of SEN support, those with
Educational Health Care Plans, medical needs and disabilities. If appropriate pupils with ‘other
vulnerabilities’ may also need similar arrangements.
Support for the pupil in coming to terms with moving on will be planned and will include
familiarisation visits. Where appropriate pupils will be supported in coming to terms with ‘moving
on’ and included in all ‘class transition days’. They may also be offered additional transition visits.

Assessment Procedures
At Ashtree we believe all children deserve to have their achievements and progression recognised.
The school fully embraces using a consistent nationally recognised assessment system, which
relates to the Early Learning Goals, The Engagement Model for pupils with profound learning
difficulties, and the National Curriculum levels of attainment.
All teachers monitor and review pupil progress using these assessment procedures. In order to
ensure accurate assessments are made teachers annually moderate and standardise samples of
pupils’ work and achievements across the curriculum (see Teaching and Learning Policy and
Assessment Policy). Pupils are encouraged to self-evaluate their learning and know what they need
to improve next in their learning. The progress of individuals and that of vulnerable groups are also
monitored through AM7 data and through PPMs.
Underachievement is identified as early as possible through teacher referral and additional
assessment using standardised reading, spelling, mathematical and non-verbal reasoning tests (see
Assessment Policy and SEN Policy). Pupils are set individual challenging targets, which address
the area of underachievement. Individual/small group support is provided where necessary. Pupil
progress is monitored and reviewed termly.
The school’s reward systems; and trophies for improved behaviour and attendance, contribute to
raising pupil self-esteem and motivation. Pupils are also recognised for their outstanding
achievements in the school newsletter.
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Professional Development
The INSET Co-ordinator oversees the professional development of all teaching and non-teaching
staff. The INCO will work with the INSET Co-ordinator to make sure that staff are kept fully
informed about LEA, national and regional training courses, seminars and networks which relate to
inclusive educational practice.
Staff attending any courses, are expected to disseminate and share their knowledge with other staff
in the school. Staff are also encouraged to observe good inclusive practice within school, and also
in other schools.
The INCO will support the INSET Co-ordinator in identifying the training needs of staff, both
teaching and non-teaching. An audit of individual training needs and whole staff development
programs will be carried out annually. The audit will be used to support future planning for
inclusion and adult learning needs.

Parent Partnership
At Ashtree we value the contribution parents make to their child’s education and to the school
community as a whole. We are continually working to strengthen our links with parents. Parents
are seen as partners in the educational process. Parents are strongly encouraged to keep in contact
with the school regarding their child’s progress. The home-school agreement outlines how parents
can support their child’s learning at home and a termly newsletter for parents is produced outlining
which topic area will be covered in each curriculum subject
Parents are given the opportunity to meet their child’s class teacher to discuss individual progress,
levels of achievement or behaviour, and a written report is produced at the end of each academic
year (see Assessment Policy).
All parents are welcome to contact the class teacher or the INCO, if they have any concerns about
progress or inclusive educational provision.
Sometimes we realise, that if we are to overcome, or reduce barriers to learning and achievement,
we need to support both the pupils and their families. With agreement, bespoke programmes may
be delivered. They may include the following:
· Assertiveness Training and Parental workshops
. FFA & Early Help Module (See below)
· Bereavement Counselling
· Conflict Resolution
· Helping Hands
· Peer Mentoring
. Hertfordshire Steps (See below)
· Self-Esteem promotion
· Mental Health Support
Parents work in partnership with the school to help maintain and develop the school environment
and community as a whole. Parent helpers work in classrooms and the school’s PTA (The Friends
of Ashtree) organise social and fund-raising events throughout the year.
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Families First Assessment and Early Help Module
The Families First Assessment (FFA) and Early Help Module, previously known as a CAF is a
generic assessment for children and Families with additional needs, which can be used by
practitioners across all children’s services in all local areas in England. It aims to help early
intervention of need, promote co-ordinated service provision and reduce the number of assessments
that some children and young people go through.
Hertfordshire Steps
Hertfordshire Steps is the local authority’s preferred approach to supporting positive behaviour
management in schools and settings. The Steps approach forms part of the authority’s behaviour
strategy. As a school, Ashtree has signed up to this approach and Ashtree staff have been trained as
appropriate.
Hertfordshire Steps is a therapeutic approach to positive behaviour management. The Steps
approach is based on the following principles:
•
•
•
•
•
•

A shared focus on inclusion of all children and young people within their educational settings
A shared set of values and beliefs
Open and shared communication
A shared commitment to diversion and de-escalation
Shared risk management
Shared reparation, reflection and restoration.

Disabled Parents/Carers and Parents with Additional Needs
At Ashtree we recognise that there will be a number of disabled parents/carers of children within
the school, or parents with additional needs and we work to ensure they are fully included in
parent/carer events and activities. We also make sure that we hold events/meetings in rooms that
are accessible.
When a child starts school, we ask the parent/carer about their access needs, including alternative
formats of school communications i.e. translations in different languages, where possible, when
English is not the first language.

Confidentiality
The confidential nature of assessments, meetings, case conferences or records of pupils and families
of all our vulnerable groups is understood by all staff members. It is also understood that should any
report/referral, letter etc. be written on a child the parents have rights to have access. Where
possible, parents will be given a copy of any report or referral, after discussing it with them.
Ashtree School is also GDPR compliant. Our Data Protection Policy and Privacy Notices set out
how we comply with the GDPR. These may be found on the school website. Any questions or
concerns about the operation of the policy should be referred in the first instance to our Data
Protection Officer (DPO). This post is currently held by Mrs K Cox.

Complaints Procedure
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At Ashtree School, we will endeavour to resolve any complaints about issues of inclusion and
inclusive provision, as quickly as possible.
Initially the class teacher or the INCO will deal with any problem or complaint. If the problem
remains unresolved, the Headteacher would then become involved. In the rare circumstances that a
complaint should then still be unresolved the governing body would deal with it. Any complaints
will be dealt with following the school’s Complaints Procedure Policy, which embodies the practice
and guidance of the LEA.
Beyond the procedures established in school, the LEA could become involved if the school-based
efforts have brought no satisfaction. These arrangements are in accordance with the County
Guidelines.

Evaluating the Inclusion Policy
The INCO will monitor the implementation of the Inclusion Policy.
The policy will be reviewed by the INCO, Headteacher and SLT. Policy evaluation will focus on
such areas as:
•
•
•
•
•
•
•
•
•
•
•
•

establishing how far the aims and objectives of the policy have been met
how effective inclusive provision has been in relation to the resources allocated
attainment of pupils – measurable progress made by pupils in different groups, sets or classes –
improvement of numbers meeting their targets
percentage improvement in pupil attendance and punctuality
percentage of pupils from different groups completing homework
percentage of targets being made on pupils’ SSP’s (SEN Support Plans- previously IEP’s)
comments from an annual parent questionnaire – increase in parent satisfaction with educational
provision
effective and productive use of T.A support
reduction in the number of pupils at SEN Support
monitoring of staff development
a wider range of teaching and learning styles evident in lesson planning
increased accessibility (linked to Accessibility Plan).

In the light of the findings the policy will be revised and amended accordingly.
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